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The Reading Marathon...




The Reading Marathon...
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The Simple View of Reading

Why do we need a Long View of Reading?

What is Longitudinal Causal Modelling? (briefly!)
The Long View of Reading (3 messages)
Implications for Practice
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The Simple View of Reading

See Nation (2019) : https://doi.org/10.1080/19404158.2019.1609272


https://doi.org/10.1080/19404158.2019.1609272
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Key Messages from The Simple View of Reading

* Both processes equally crucial

» not “just decoding” or “just comprehension”

» Difficulties with reading can be caused by either

York Assessment of Reading
for Comprehension

Passage Reading
Secondary Manual

» may not be obvious- need to check

TOWREZ

Test of Word Reading Efficiency
Second Edition




The Long View of Reading

Many underlying processes which draw
on knowledge of spoken language
(phonological awareness & memory,
vocabulary...)

...and there is no clear end-
point (although the nature of
reading changes)

...which influence each other
(e.g., getting better at reading
leads to better phonological
awareness...)
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Analysis approach: causal modelling
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https://doi.org/10.1016/].cognition.2015.06.013



https://doi.org/10.1016/j.cognition.2015.06.013

Analysis approach: longitudinal
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Dynamic relationships between phonological memory and reading: A five year longitudinal study from age 4 to 9 - Cunningham - 2021 - Developmental
Science - Wiley Online Library
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Reading and Vocabulary

Exposure to words in books
enhances vocabulary

\

More proficient readers
read more books

More proficient readers better
able to learn words from text

Nuffield
Van der Kleij, Burgess, Ricketts* & Shapiro* (2022) *Joint Senior Authors Full article: From Bibliophile to Sesquipedalian: rFoundation

Modeling the Role of Reading Experience in Vocabulary and Reading Comprehension (tandfonline.com)



https://www.tandfonline.com/doi/full/10.1080/10888438.2022.2068418

Messages 1 & 2 from the Long View of Reading

1. Reciprocal development of skills underlying spoken and written language

2. Reading proficiency AND engagement are both crucial for vocabulary learning




Implications for Practice?

» Supporting reading proficiency will have knock on effects on broader language
learning skills and reading engagement, which are fundamental for all learning!

®
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How to support reading proficiency?

* Most children just need Phonics, Fun and a well-stocked Library

» Mainstream classroom teaching in England IS effective: Machin et al.
(2018): Changing how literacy is taught: evidence on synthetic phonics -
LSE Research Online

» But we lack clear evidence on how to support those with difficulties, and teachers
are faced with a bewildering choice of commercial interventions: \What \Works for
Literacy Difficulties - The School Psychology Service



https://eprints.lse.ac.uk/88350/
https://eprints.lse.ac.uk/88350/
https://www.theschoolpsychologyservice.com/what-works/
https://www.theschoolpsychologyservice.com/what-works/

Supporting Struggling Beginner Readers

» Lowest 50% of Readers in Reception, extra training on:

» Phonemes (segmenting/blending sounds)

» Letters (sound out each grapheme) across

» Decoding (segmenting/blending letters) across

An experimental comparison of additional training in phoneme awareness, letter-sound
knowledge and decoding for struggling beginner readers - Webber - 2024 - British Journal of
Educational Psychology - Wiley Online Library



https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12641
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12641
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12641

Supporting Struggling Beginner Readers

» Lowest 50% of Readers in Reception, extra training on:

» Phonemes (segmenting/blending sounds)

Equally

» Letters (sound out each grapheme) beneficial across
for reading
outcomes

» Decoding (segmenting/blending letters) across

An experimental comparison of additional training in phoneme awareness, letter-sound
knowledge and decoding for struggling beginner readers - Webber - 2024 - British Journal of
Educational Psychology - Wiley Online Library



https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12641
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12641
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12641

Supporting Struggling Beginner Readers

» Lowest 50% of Readers in Reception, extra training on:

» Phonemes (segmenting/blending sounds)
Greater
benefit for
» Letters (sound out each grapheme) 4 phoneme across
awareness
/ outcomes
» Decoding (segmenting/blending letters) across

You Tube Summary here: (2) December 2023 Reading Research Recap: Examining Additional
Training for Struggling Beginner Readers - YouTube



https://www.youtube.com/watch?v=TF50M79zbio&list=PLAYq6ow8us5U2fYY7J6FAT1MHzTJmol6v&index=10
https://www.youtube.com/watch?v=TF50M79zbio&list=PLAYq6ow8us5U2fYY7J6FAT1MHzTJmol6v&index=10

Supporting Struggling Beginner Readers

» This was an experimental study: indicates active ingredients for intervention:

— Blending printed words

» Early support is essential but not sufficient

« Some children will need support throughout primary and into secondary.
Evidence as to why coming next...

You Tube Summary here: (2) December 2023 Reading Research Recap: Examining Additional Training for
Struggling Beginner Readers - YouTube



https://www.youtube.com/watch?v=TF50M79zbio&list=PLAYq6ow8us5U2fYY7J6FAT1MHzTJmol6v&index=10
https://www.youtube.com/watch?v=TF50M79zbio&list=PLAYq6ow8us5U2fYY7J6FAT1MHzTJmol6v&index=10

The Long View of Reading Proficiency

https://bit.ly/RAVreport2023
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Tracking vocabulary and reading growth in children from lower and higher socioeconomic backgrounds during the transition
from primary to secondary education - Kleij - 2023 - Child Development - Wiley Online Library 25



https://srcd.onlinelibrary.wiley.com/doi/full/10.1111/cdev.13862
https://srcd.onlinelibrary.wiley.com/doi/full/10.1111/cdev.13862
https://bit.ly/RAVreport2023

Messages from the Long View of Reading

1. Reciprocal development of skills underlying spoken and written language
2. Reading proficiency AND engagement are both crucial for learning

3. Reading proficiency continues to develop into secondary school (and there is
huge variation in proficiency)



Overall Implications for Practice

» Supporting reading proficiency has knock on benefits for spoken language
processing AND vocabulary learning BUT also need to support engagement

 Early identification and support is necessary BUT not sufficient:

» Check children can access books they can read and understand (see
Kathy Rastle’s ResearchEd talk: Slides | rastlelab)

» Keep monitoring and supporting into Secondary school (practical example
coming...)



https://www.rastlelab.com/slides

|dentifying difficulties at KS3

Jessie Ricketts, Paul O’Neill,
Kate Jones, Emily Oxley

Blackpool Key Stage 3 Project
team

Pre-print: https://osf.io/tm5cg

Prof. Jessie Ricketts

Administer screening assessment to whole cohort:
Does this suggest a reading need?

S O

Administer 1:1 diagnostic B . .
Indicates intervention
assessment: Is there a word . .
) targeting word reading
reading need?

<

No further
action,
teaching as
usual

. . . Comprehension support or intervention
Administer 1:1 diagnostic P PP
assessment: Is there a readin . .
. & Further Question: Is there an underlying
comprehension need?

spoken language need?

No further

»
action, teaching . .

as usual



https://osf.io/tm5cg

How to Support Reading Difficulties?

» Early Primary: Decoding practice (focusing on blending printed words) likely
beneficial (Webber et al., 2024); DIY or use commercial package: \What \Works
for Literacy Difficulties - The School Psychology Service

 Late Primary and Secondary support needs to be tailored (decoding, fluency,
vocabulary, comprehension); see The Reading House | EEF
(educationendowmentfoundation.org.uk); interventions tend to be adapted from
primary: What Works for Literacy Difficulties - The School Psychology Service



https://www.theschoolpsychologyservice.com/what-works/
https://www.theschoolpsychologyservice.com/what-works/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/reading-house
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/reading-house
https://www.theschoolpsychologyservice.com/what-works/

How to Increase Reading Engagement?

Promising approach for primary:

Love to Read: a co-designed intervention to
motivate and engage child readers - Nuffield
Foundation

Principal Investigator: Dr Sarah McGeown, University of Edinburgh
Postdoctoral researcher: Dr Emily Oxley, University of Edinburgh

Co-Investigator: Professor Jessie Ricketts, Royal Holloway
Co-Investigator: Dr Laura Shapiro, Aston University

But...

Need evidence-based, feasible and acceptable
strategies for secondary (funding application in
prog reSS!) i
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https://www.nuffieldfoundation.org/project/love-to-read-co-designed-intervention-motivate-engage-child-readers
https://www.nuffieldfoundation.org/project/love-to-read-co-designed-intervention-motivate-engage-child-readers
https://www.nuffieldfoundation.org/project/love-to-read-co-designed-intervention-motivate-engage-child-readers

Thanks to:

Jessie Ricketts co-led the Reading and Vocabulary Project, with Sanne van der
Kleij, Adrian Burgess

Aston Literacy Project with Anna Cunningham, Adrian Burgess, Joel Talcott,
Caroline Witton

Beginner Readers Project with Charlotte Webber, Janet Vousden, Alice Robinson,
Hetal Patel, Amy Fox, Anna Cunningham, Anne Castles

Many teachers and students! https://bit.ly/AstonLiteracyProjectTeam

https://lara.psychologyresearch.co.uk

Public report: https://bit.ly/RAVreport2023
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https://bit.ly/RAVreport2023
https://bit.ly/AstonLiteracyProjectTeam
https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Flara.psychologyresearch.co.uk%2F&data=05%7C01%7CJessie.Ricketts%40rhul.ac.uk%7C8ad6440d753b48f5baf808da90ea88fc%7C2efd699a19224e69b601108008d28a2e%7C0%7C0%7C637981634260070454%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=vQ3MVFirZ5YviE2yesMFWUC4JzsSQCk5xUID479GtfU%3D&reserved=0
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